
   

 

Revised July 2019 

 

`  

 
Laurens County Schools 

 

2019 - 2020 

E S O L   Manual 

 

 
 

 

Julie Dyar, Title III Director 

Ashlyn Williamson, ESOL Coordinator 



 

2 of 27 

Revised July 2019 

 

 

Table of Contents 

 

 

ESOL Program Rationale ………………………………………………… 5  
Vision  

Mission    
LCSS  ESOL Program Goals   

 

ESOL Program Description ……………………………………………….6  
 

 

ESOL Approved Delivery Models of Instruction ……………………….. 6 

 

Curriculum ………………………………………………………………. 7  
 

 

Definition of EL ………………………….………………………………..8  
 

 

Identification of EL Students ……………………………………………..8  
 

 

Initial Assessment of ESOL Status ………………………………………. 10  
 

 

Placement Procedures for EL Students …………………………………. 11 

 Evaluation of Foreign Transcripts for High School Credit   

 Placement in Grade & Content Area Classes   

 

ELs Participation in Regular Education ………………………………… 12 

Stages of Language Acquisition ………………………………………………12  

 

 

ESOL Segments and Class Size ……………………………………..……13  
 

 



 

3 of 27 

Revised July 2019 

 

 

Grading, SST and Retention of ELs …………………………………...… 15 

GRADING – Elementary ELs ……………...………………………………… 16 

GRADING– Secondary (MS/HS) ELs ….…………………………………….. 17 

MTSS ………………………………………………………………….………. 17 

RETENTION ………………….………………………………………………. 17/26 
 

Assessments and Accommodations for ELs ……………………………... 17 

Testing Accommodations ……………………………………………….... 18 

 

 

Special Programs …………………………………………………………. 19 
 Response to Intervention (RTI) and Pyramids of Intervention   
 

 

Waived Services Procedures.........................................................................20 

Exiting ESOL Students ……………………………………………… ……. 20 

 Clear Exit   
 Reclassification of English Learners   
 Kindergarten Students   
 Parent Notification of Exit   
 

Post-Exit Monitoring …………………………………………….………… 23 

 ESOL Teacher ……………………………………………………..……………. 24  

Regular Education Teacher …………..……………………………...………….. 24 

 

 

ESOL Student Records ……………………………………………………25  
 

 

Program Evaluation and Monitoring ……………………………………. 25  

 

 

 

 

 



 

4 of 27 

Revised July 2019 

 

 

 

Appendix 

ESOL Documentation Checklist 

2019-2020 Georgia Department of Education ESOL Resource Guide 

Laurens County Forms 
 Initial Placement Form 

 Continuing Placement Form 

Parent Waiver of ESL Services 

Informed Consent for Teachers 

Classroom Accommodations  

EL/TPC Form 

Elementary Post Exit Monitoring Form 

Middle/High School Post Exit Monitoring Form 

English Learner Reclassification Form (Hard Copy) 

Laurens County Schools ESL Retention Guide 

 

Dear Colleague Letter (US Department of Education 

ESL Tool Kit (US Department of Education)  

Helpful Documents 

 Cross Walk of Key Principles for EL instruction to Teacher Effectiveness  

Standards 

  

 

 
 

 

 

  



 

5 of 27 

Revised July 2019 

 

ESOL Program Rationale 

 

The ESOL program handbook is designed to provide consistent and non-discriminatory 

procedures for each school in the Laurens County School System (LCSS) as recommended by 

the United States Department of Education Office of Civil Rights. Districts are mandated by 

Title VI of the Civil Rights Act of 1964 to provide an alternative program of service when there 

are students who are English Learners (ELs) and are unable to participate effectively in the 

district’s regular instructional program.  

 

Georgia State Board of Education Rule IDDG 160-4-5-.02 Language Assistance: Program for 

English Learners (ELs) will be applied in the operation of the LCSS ESOL program. 

 

Vision 

 

Our vision is to ensure the success of each student while providing high quality instruction and 

supporting parent involvement.  

 

Mission 

 

The mission of the LCSS ESL Program is to develop the English proficiency of students while 

advancing their academic achievement, and to support them in becoming productive, 

contributing citizens in the United States and an ever-changing global society. 

 

LCSS ESOL Program Goals 

 

● Value and build upon students' academic, linguistic, and cultural backgrounds.  

● Assist students in reaching their full academic potential.  

● Assist students in developing their full potential in literacy and numeracy. 

● Create a supportive learning environment. 

● Build connections between ESOL and school wide instructional programs.  

● Foster understanding and appreciation of diverse populations within the school and the 

community.  

● Develop relationships between parents and schools to foster a supportive environment for 

learning 
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ESOL Program Description 

 

The English to Speakers of Other Languages (ESOL) program in Laurens County Schools is 

offered to all English Learners (ELs) who meet the eligibility criteria. This program aids in the 

success of an English Learner in an English-speaking classroom. Our goal is to have students 

succeed in all four language domains (speaking, listening, reading, and writing) both 

academically and socially. The responsibility for the ELs' whole education, both in language and 

academic content, is shared by regular classroom teachers and English language teachers alike. 

English language assistance professionals may include ESOL teachers as well as other 

instructional and support staff who provide services to ELs. Classroom teachers, ESOL teachers 

and other support staff should plan jointly to determine instructional accommodations needed to 

make language and content as comprehensible as possible throughout the whole school day for 

ELs. As a result, all teachers function as language teachers when ELs are enrolled in their 

classes. The ESOL teacher must have the ESOL endorsement or full certification issued by the 

Georgia Professional Standards Commission (www.gapsc.com) and the ESOL class is limited to 

the maximum size specified in State Board of Education Rule 160-5-1-.08 Class Size, and/or 

waivers applied for. 

 

ESOL Approved Delivery Models of Instruction  
 
Per Georgia State Education rule 160-4-5-.02 Language Assistance: Program for English Learners, 

there are seven approved delivery models for providing language assistance services to ELs:  

 
1. Pull-out model – students are taken out of a general education class for the purpose of receiving 

small group language instruction from the ESOL teacher.  

 
2. Push-in model (within reading, language arts, mathematics, science or social studies) – students 

remain in their core academic class where they receive content instruction from their content area 

teacher along with targeted language instruction from the ESOL teacher.   

 
3. A cluster center to which students are transported for instruction – students from two or more 

schools are grouped in a center designed to provide intensive language assistance. (Not currently 

used in LCSS) 

 
4. A resource center / laboratory – students receive language assistance in a group setting 

supplemented by multi-media materials. (Not currently used in LCSS) 

 

http://www.gapsc.com/
http://www.gadoe.org/_documents/doe/legalservices/160-5-1-.08.pdf
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5. A scheduled class period – students at the middle and high school levels receive language 

assistance and /or content instruction in a class composed only of ELs.  

 
6. Dual language model – students participating in a dual language immersion program receive 

language support during the English portion of their academic day.  This model was approved this 

year by GADOE.  (Not currently used in LCSS) 

 
7. An innovative delivery model approved in advance by the Georgia Department of Education 

through a process described in the ESOL/Title III Resource Guide. (Not currently used in LCSS) 

 
Note: The Push-in model is clearly defined by the Language Assistance rule (160-4-5-.02) and 

should not be interpreted to be defined in the same manner as the co-teaching model of instruction 

implemented by Special Education. In the ESOL Push-in model, the ESOL teacher and the content 

teacher are co-equals in the classroom, but each has a distinct role. The ESOL teacher is responsible 

for language support, while the content teacher is responsible for delivery of academic content.  

 
2. Push-in model (within reading, language arts, mathematics, science or social studies) – students 

remain in their core academic class where they receive content instruction from their content area 
teacher along with targeted language instruction from the ESOL teacher.  

 
Research indicates that strong teaching partnerships occur when teachers know each other’s 
curriculum, share responsibilities, plan together, share strategies, and share teaching equally. When 

students break into groups, the ESOL teacher should work with ELs, while the content teacher 

focuses on mainstream students.  

 
The ESOL Push-in delivery model allows the teachers to collaborate in order to facilitate meaningful 

language instruction within the content classroom and to appropriately plan differentiated instruction 

and tasks to meet the various proficiency levels of the ELs. 

 

Curriculum  
At this time, Laurens County Schools has the following curriculums available to English 

learners. 

Learning A to Z – (2 classrooms with availability for 60 students) 

 HeadSprout 

 RAZ kids  

  

Edmentum Software:  

Reading Eggs (K-2) – Phonics enrichment. Expanding vocabulary, and building comprehension 

Reading Express (3-5) – Comprehension, English Skills, Lexile level texts 

Exact Path (K-12) – Listening, Speaking, Reading, and Writing support through content area 

skills. Correlated with WIDA Prime v2 standards Targeted Learning Modules for ELs 
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Tanaya Press: Teaching English Step by Step ½ and Writing in English Step by Step – For 

Middle/High School Newcomers-Level 2 

 

Teachers are encouraged to utilize these programs based on student’s individual needs and 

language proficiency in order to strength listening, speaking, reading, and writing skills.  

 

Definition of EL 

 

An English Learner is one whose native/first/dominant language is not English, and who is 

eligible for services in accordance with Rule 160-4-5-.02 Language Assistance: Program for 

English Learners (ELs). The language in the No Child Left Behind Act of 2001 identifies 

language minority students as Limited English Proficiency students (LEPs), now referred to as 

English Learners (ELs).  Identify these students as English Learners (ELs) since this term 

highlights the positive aspect of the English language acquisition process.  

 

Identification of EL Students 

 

The Home Language Survey, which is embedded in the registration form, must be completed by 

the parent/guardian of every student when initially registering in the Laurens County School 

System (LCSS) to determine if there is the influence of a language other than English. This 

survey contains three questions and will identify any languages other than English. They are: 

 

1. What was the first language your child learned to speak? 

2. What language does your child speak most often? 

3. What language is most often spoken in your child’s home? 

 

If any of the three questions yields an answer other than English: 

 

➢ The system’s Central Registration Center will notify the Coordinator of ESOL, the 

registrar and the ESOL teacher for the assigned school via email within three days of the 

student’s entry and will send a copy of the registration form and the Home Language 

Survey to be placed in the student’s file. 

 

➢ If the student is transferring from in state or out of state district, Laurens County School 

System will attempt to seek ESOL records from the previous system. If the previous 

system has records that indicate the student was served, the ESOL teacher will send home 

a Continuing Eligibility Parent Notification letter in both the native language and in 

English within 30 days of enrollment.   
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➢ The ESOL teacher for the assigned school will arrange for W-APT (Kindergarten) or 

WIDA Screener (Grades 1-12) for testing. As stated in Title III under the ESSA, students 

whose Home Language Survey answers indicate a primary, first or home language other 

than English must be assessed to determine eligibility for ESOL services no later than 

within the first 30 days of the school year. If a student enters school after the 30 day 

period, the determination must be made within the first two weeks of enrollment. It is the 

expectation that students will be assessed as soon as logistically possible within the 

appropriate timeframes. 

 

➢ W-APT stands for the WIDA-ACCESS Placement Test and was developed by the WIDA 

Consortium (www.wida.us). This is an assessment tool that is utilized as the "screener". 

It is used by Laurens County to measure the English language proficiency of students 

who have recently arrived in the U.S. It allows us to determine whether or not a child is 

in need of English language instructional services, and if so, at what level. The W-APT 

assessment may only be administered ONE time to a student. Although the W-APT 

mirrors the ACCESS, it is not intended to be a formative assessment, but only a screener. 

A WIDA screener (paper based and online) has been developed for grades 1-12. This 

assessment tool mirrors the ACCESS 2.0 and is used as a screener to determine ESL 

eligibility of students in grades 1-12.  Teachers will complete the required training before 

administering the WIDA  Screener. At no time may a teacher use the W-APT or WIDA 

Screener more than ONCE per student. 

 

➢ After receiving the eligibility (W-APT or WIDA screener) scores, the ESOL teacher will 

complete an Initial EL Referral form for each student tested and will send it to the ESOL 

district office for processing stating whether the student is eligible or ineligible.  

 

➢ For each student tested, the ESOL teacher should also enter the appropriate information 

on the ESOL Program Referral Log, regardless of eligibility. 

 

➢ For each student tested, the ESOL teacher will enter appropriate information into SLDS 

EL Tab.  

 

➢ If the student is eligible, the ESOL teacher will send home a Notification of English to 

Speakers of Other Languages (ESOL) Services letter (within 10 days after testing). 

 

➢ The ESOL teacher will create a blue ESOL folder as specified below for each eligible 

student.  

 

http://www.wida.us/


 

10 of 27 

Revised July 2019 

 

➢ If W-APT or WIDA Screener scores indicate the student qualifies for services, begin a 

blue ESOL folder with the following contents: 

▪ Initial ESOL Referral form (send a copy to A. Williamson at WLMS) 

▪ Language Minority Student Educational Profile 

▪ ESOL Cumulative Profile Form 

▪ Home Language Survey (in New Registration packet) 

▪ W-APT or new WIDA screener score sheet and test 

▪ Annual Notification of ESOL Services 

▪ Title I Supplemental Services letter 

 

➢ If the scores indicate the student does not qualify for services, file the following in a 

“Does Not Qualify” folder at the school (in the student’s permanent folder & send a copy 

to Ashlyn Williamson at WLMS: 

▪ Initial ESOL Referral form (checked “not eligible”) 

▪ Home Language Survey (Registration packet) 

▪ W-APT or WIDA screener score sheet and test (do not send test to AW, 

only copy of score sheet) 

 

➢ If parents decline services, begin a blue ESOL folder with the following contents: 

▪ Annual Parent Waiver of ESOL Services (send a copy to Ashlyn 

Williamson) 

▪ Initial ESOL Referral form (send a copy to Ashlyn Williamson) 

▪ Annual Notification of ESOL Services 

▪ Home Language Survey (from Registration packet) 

▪ W-APT or WIDA screener score sheet and test  

 

Monitoring the Distribution of the Notice to Parents of Participating ELs 

 In accordance with ESEA, parents will receive notification of initial or continuing 

eligibility of ESOL services in English and their native language each year. ESOL teachers will 

distribute these letters to EL families within the first 30 days of school enrollment and complete 

the Title I Affirmation of Notification of ESOL Eligibility document. ESOL teachers will send 

the ESOL Coordinator copies of signed eligibility letters as well as Title I affirmations. When 

students enroll in LCSS after September 1, the ESOL teacher will send home initial eligibility to 

parents within ten days of enrollment. The ESOL Coordinator will review the documentation and 

provide feedback as appropriate.  

 

 

 

 



 

11 of 27 

Revised July 2019 

 

Initial Assessment of ESOL Status  
 

➢ Determination of eligibility needs to be completed within the first 30 days of the school 

year. If a student enters school after the 30 day period, the determination must be done 

within the first two weeks of enrollment. With most students, the WIDA-ACCESS 

Placement Test (W-APT) or WIDA Screener will be the sole factor in determining 

eligibility, so plan accordingly for all processes to be complete within the established 

time- frame. 

➢ If the student has taken the W-APT or ACCESS within the last nine months, that score 

may be used.  

➢ For students in the second semester of 1st through 12th grade, a proficiency level score 

will determine eligibility (see eligibility flowchart): 

o Students scoring below a 5.0 on the WIDA Screener are entitled to receive English 

language assistance without further assessment.    

o Students who score a 5.0 or higher on the WIDA Screener are considered English 

proficient and are not eligible for English language assistance.  

➢ For kindergarten and first semester 1st grade students, the Kindergarten W-APT is 

administered. The Kindergarten W-APT uses raw scores to determine eligibility (see 

Kindergarten eligibility flowchart): 

o If the student’s combined Listening and Speaking Raw Score is 29 or higher, the 

student meets the minimum criteria for English language proficiency and is not in 

need of English language assistance. 

o If the student’s combined Listening and Speaking Raw score is less than 19, the 

student shall be eligible for English language assistance. 

o If the student’s combined Listening and Speaking Raw Score is between 19 and 

28, the Reading and Writing Tests should be administered. 

o If the student’s Reading Score is 11 or higher and the Writing Score is 12 or 

higher, the student meets the minimum criteria for English language proficiency 

and is not in need of English language assistance. 

o If the student’s Reading Score is NOT 11 or higher and the Writing Score is NOT 

12 or higher, the student shall be eligible for English language assistance. 

 

Placement Procedures for EL Students 

 

Evaluation of Foreign Transcripts for High School Credit 

 

School counselors will evaluate all transcripts for middle and high school students. This process 

provides consistency in the evaluation process and allows for immediate placement in 

appropriate courses. When transcripts are not immediately available for evaluation, the 
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designated transcript evaluator will make an informal assessment based on an interview and any 

available information so placements can be made.  

 

 

Placement in Grade & Content Area Classes 

 

Placement decisions of ESOL students should always be the cooperative effort of the ESOL 

instructor, the classroom teacher(s) and an administrator or counselor. Placement will be made 

based on completed formal years of schooling and age appropriateness.  

 

 

 

 

ELs Participation in Regular Education 

 

The responsibility for the ELs' whole education, both in language and academic content, is 

shared by regular classroom teachers and English language assistance teachers alike.  

● ELs will receive appropriate accommodations in general education courses. 

● Using the data from ACCESS, WIDA Screener, or W-APT, the ESOL teacher will 

provide each student’s designated language proficiency levels to all teachers that work 

with the student using the WIDA CAN DO Descriptors, so that the EL’s general 

classroom teachers have a clear understanding of what level of English language 

proficiency the student possesses. Working with the ESOL teacher, this rubric will guide 

the classroom teacher in choosing appropriate accommodations. 

● General education teachers will follow accommodations for each student. These 

accommodations should mirror TPC decisions. 

● ESOL teachers will meet with the regular classroom teacher and determine appropriate 

accommodations for each individual student. 

● EL-M students will receive appropriate testing accommodations for two calendar years 

upon exiting or receiving waivers (declining services).  

Stages of Language Acquisition 

Currently we use the W-APT and WIDA Screener for screening and the ACCESS for ELs for the 

yearly English Language Proficiency assessment, which yields an overall proficiency score and 

individual proficiency scores for each domain. These scores or levels mark the stages of 

language acquisition for ELs.  These guidelines provided by WIDA (www.wida.us) are designed 

to assist ESOL teachers and other instructional staff to understand the functional language 

proficiency of their ELs.  

http://www.wida.us/
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● English language learners communicate for Social and Instructional purposes within the 

school setting.  

● English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Language Arts  

● English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Mathematics  

● English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Science  

● English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Social Studies.  
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ESOL Segments and Class Size 

 

The state funding guidelines will allow: 

● one segment of ESOL instruction for grades K through 3 

● two segments for grades 4 through 8 

● up to five segments for grades 9 through 12 

● a block class of 90 minutes will count as 2 segments 

● Pre-K is not funded through this program 

 

Each student will receive five segments of instruction per week or the yearly equivalent per class 

period. Segment lengths will follow the same guidelines as all state-funded subject areas: one-

sixth of the instructional day. Per the Georgia Department of Education ESOL/Title III Resource 

Guide that equates to: 

 

Grades Minimum Time per 

Segment 

Maximum  

Class Size 
(without Paraprofessional)  

Daily 

Required 

Maximum 

Segments  

Weekly required 

Minutes Minimum 

K-3 45 minutes 11 1 225 

4-5 50 minutes 14 2 250 

6-8 50 minutes 14 2 250 

9-12 55 minutes 

(4x4 Block 90 

minutes) 

18 5 (4x4 Block- 

2) 

275 
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Grading, SST and Retention of ELs 

****A student should never be penalized because of limited English proficiency.  A substantial 

body of federal law has emerged which establishes the rights of language minority students.   

Promotion decisions should be heavily based on potential at the next higher grade rather than just 

past performance. Before Retention decisions are made, considerations of language growth 

through ACCESS testing as well as other academic growth measures should be considered. The 

ESL teacher should be consulted in all retention/placement cases. **** 

 

Teaching Strategies for ELs in the Regular Education Classroom 

 

This information may provide ideas and strategies to enhance the instruction of ESOL students in 

the mainstream classroom. Everyone is a lifelong language learner. No one can claim to 

understand every word or nuance present in his/her native language; therefore, all teachers are 

language instructors.  

Suggestions appropriate to various grade levels and English proficiency levels:  

● Remember the 5 R's: REPEAT, REPHRASE, REITERATE, RESTATE, REWORD  

● Learn to pronounce the student’s name correctly  

● Speak slowly and enunciate clearly  

● Avoid the use of slang  

● Limit the use of pronouns  

● Avoid any assumption about a student's academic language proficiency because of evidence 

of social interaction  

● Develop and maintain routines to help ELs anticipate what will happen without relying solely 

on language clues  

● List and review instructions step by step  

● Make directions comprehensible; determine your most common directions and illustrate or 

demonstrate them  

● Make words count and clarify meaning  

● Avoid assumptions about routine American "common" knowledge; ELs may not have 

experienced Mother Goose or Thanksgiving  

● With ELs with very low proficiency levels, do not confuse the normal "silent period" of 

language acquisition with a lack of absorption  

● Find alternative materials that cover similar content, but contain more illustrative support and 

simpler language  

● Use graphic organizers. These are essential for the visual learner and assist the language 

learner in seeing the relationships between concepts and vocabulary labels  

● Hands on activities, jazz chants, choral reading, nursery rhymes, and drawing are staples of a 

rich language learning environment  
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● The use of imperative or command form of verbs is more comprehensible for students with 

low level proficiency  

● Use hand signals to accompany verbal instructions and augment any materials with 

pantomime and gestures  

● Avoid introducing new words without providing a context  

● Repetition of key concepts is essential  

● Avoid use of conditionals, these may cause confusion  

● Consider alternative means of assessment; provide a word bank or offer an oral assessment  

● Use read-along books with audio  

● Have the EL view videos or listen to audio of the content  

● Investigate the use of content related educational software  

● Use students' knowledge about their homeland in classes such as Social Studies, but be 

careful not to make the child feel ill at ease  

● Have ELs create their own picture dictionaries utilizing photos from magazines, catalogs or 

teacher created materials  

● Model correct responses rather than overtly correcting a student's errors  

● Utilize pre-reading strategies on a consistent basis  

● Provide frequent summaries of the main points of the lesson  

● Remember cursive is difficult for EL students to read and not all students are familiar with 

the Roman alphabet  

● Keep strong communication ties with the parents or guardians using translators when 

necessary  

 

GRADING – Elementary ELs: Great care should be given when assigning grades. Depending on 

the placement and progress of each individual EL, the following are two evaluation options: 

● Use the regular numerical grading system for all or part of the subject areas  

 

** Write a brief narrative of the progress the EL child has made over time. This may need to be 

translated in the parent’s native language. This documentation should be attached to the report 

card and a copy sent to the ESOL teacher to be placed in the child’s red ESOL folder. The 

evaluation and grading of ESOL students should always be the cooperative effort of the ESOL 

instructor and the classroom teacher.  

 

GRADING – Secondary (MS/HS) ELs:  

1. If a student is doing well academically, putting forth a determined effort, doing 

homework, and making an attempt at learning, even if minimal due to lack of language 

acquisition, the student’s grades should reflect these efforts.  

2. Should the student make no attempt academically, no homework turned in, or no 

classroom participation, then the student’s grade should reflect this lack of effort. 
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We are not asking teachers to lower their standards. Rather, we are asking teachers to give 

these non-English speaking students a measure of understanding. Many of EL students may 

not understand the academic terminology used in our middle/high school classrooms. The 

ESOL teachers work to increase the EL student’s vocabulary, but know too that increase of 

academic language takes time.   Evaluate growth and potential to succeed at the next higher 

grade. 

 

MTSS: An ESOL student should not be automatically referred to tiers of intervention based 

solely on language deficits, however, an EL can be referred to SST at any time it is suspected 

that something beyond typical English language acquisition is a barrier to the student’s academic 

achievement.  If he continues to have trouble after accommodations and modifications have been 

made for a reasonable amount of time, the student should be referred to SST. The SST may 

recommend additional modifications for the classroom. 

Alternate methods of assessment used with other students may also be used with ELs: 

● Observations 

● Written materials with drawings and labels 

● Oral responses 

● Portfolios 

● Various testing formats - such as a different format for spelling tests 

 

RETENTION:  Much thought should be given before retaining an EL student because of lack of 

language acquisition. If the teacher suspects the child has true learning problems not related to a 

lack of language, the child could be retained; in that case, she/he should have already been 

referred to SST.  Again; potential at the next higher grade should be heavily considered when 

making retention decisions. 

 

Assessments and Accommodations for ELs  
 

Excerpt from the Student Assessment Handbook:  

 

“Federal and state laws require that all students participate in the state-mandated assessment 

program, including… English Learners (EL)... In certain situations, individual needs of EL 

students may warrant accommodations. Each local system shall determine whether or not testing 

accommodations are needed for each student. Any accommodations offered must be consistent 

with current instructional and assessment accommodations made in the classroom. 
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Accommodations will be determined by the English Learner Testing Participation Committee 

(EL/TPC) and will be made only when appropriate documentation is filed for each eligible 

student. Only state-approved accommodations may be considered and included in the EL/TPC 

form… The determination of accommodations for assessment shall be reviewed at least once a 

year.”  

 

Information regarding the approved list of accommodations available for ELs as well as 

accountability for ELs enrolling for the first time in a U.S. school may be found on the GaDOE 

Testing website at http://www.gadoe.org/ci_testing.aspx. The Student Assessment  

Handbook is updated annually. 

 

Testing Accommodations 

 

● Testing accommodations shall be made only when appropriate documentation is on file.  

● Administration of the assessments and use of test administration accommodations shall 

be according to established guidelines and procedures in the test administration 

manual(s).  

● Accommodations will result in either a standard or non-standard administration. Specific 

information concerning standard or non-standard nature of an accommodation is noted 

and published in the recommended EL/ESOL Testing Accommodations for the respective 

fiscal school year. Monitored students are only eligible for standard accommodations. 

● The accommodations selected for use must reflect the practices used in the student’s 

respective mainstream education classes throughout the school year as well as state and 

district wide testing. 

● Students who have exited will be monitored for two years and will be labeled EL-M on 

all assessments.  

● All ELs participate in ALL standardized assessment measures.   

● Copies of the testing participation documents should be given to the classroom teacher(s), 

the school’s testing coordinator and the district’s ESOL office. The original document 

should be retained in the student’s ESOL folder.  

 

  

http://www.gadoe.org/ci_testing.aspx
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Special Programs 

 

Students served in ESOL will also be served through any other appropriate special program 

offered within the school system.  ELs have equal opportunity to participate in all special 

programs for which they qualify. With regard to any student who is in need of special education, 

gifted/REACH, Early Intervention Program (EIP) services, schools must follow the referral 

procedures as outlined in the specific program criteria. Once a referral is made, the required 

testing is done and if the student qualifies, an appropriate placement is made and services begin.  

 

Response to Intervention (RTI) and Pyramids of Intervention 

 

Eligibility for ESOL services automatically should be considered a Tier 4 Intervention.  

 

For the purposes of serving the student effectively and efficiently, the English Learner 

enters the Pyramid at Tier 4 and as the student progresses with language development and 

academic proficiency, the level of interventions needed to support the student will decrease 

accordingly.  

 

However, it also important to remember that many ESOL students spend most of their 

school day in the general classroom with accommodations provided according to the 

ELL/TPC (Test Participation Committee). During this time in the general classroom, 

ESOL students should receive the same Tier 1 interventions as other students in the class.  

 

The accommodations provided in the Presentation or Response categories of the ELL/TPC 

are considered Tier 2 interventions appropriate to the student's English language 

proficiency needs, and improvement in language development and academic achievement 

should be noted as data for progress monitoring results. For the purposes of ESOL services 

as support for second language acquisition and development, the RTI Pyramid functions as a 

regressive model, rather than as a model of progressive interventions. As students near grade-

level proficiency, Tier 1 interventions, appropriate for all students, may be the only 

additional support needed. Educators are attuned to the fact that ELs need immediate 

social and content language development and support and understand the need to provide 

ELs with more targeted interventions than those to be provided to all students. Although 

Tier 2 is a good entry level for many at-risk groups, the specially designed learning focus of 

Tier 4, with its emphasis on specialized programs and specialized instructional delivery and 

methodology, describes the basic tenets of ESOL instruction. In addition, although ELs are 

considered to be at the Tier 4 level when eligible for ESOL services, this does not preclude 

those ELs who are found to need additional support from receiving it through the SST 

process or, when they meet eligibility criteria, through Special Education. These programs 

would support and supplement the specialized language acquisition interventions of the 
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ESOL program, as well as address any other learning problems that may have been 

identified. Additional Information regarding the Title III ESOL program can be found on 

the Georgia Department of Education website. 

 

 

Exiting ESOL Students  
 

ACCESS for ELLs (Assessing Comprehension and Communication in English State-to-State for 

English Language Learners) is administered annually to all English learners in Georgia. It is a 

standards-based, criterion referenced English language proficiency test. It assesses social and 

instructional English as well as the language associated with language arts, mathematics, science, 

and social studies within the school context and across the four language domains of speaking, 

listening, reading, and writing.  

 

Only certified personnel who have completed the required WIDA training for the ACCESS for 

ELLs are permitted to administer the annual proficiency assessment. GaDOE Assessment and 

Accountability division requires annual WIDA ACCESS for ELLs training for all certified 

personnel who will administer the assessment and provides the LEA System Testing 

Coordinators with information regarding access to the WIDA training website.  

Students who score at the developing level or below on the state-adopted English proficiency 

measure shall continue to be eligible for language assistance services. 

  

Clear Exit 

Students in Kindergarten are ready to exit ESL services when they obtain a score of 5.0 on the 

Listening, Speaking, and Reading portion of ACCESS 2.0 as well as a 4.5 on the writing portion 

of ACCESS 2.0.  

 

Students in grades 1-12 are ready to exit ESOL or language support services when they:  

● score a CPL (Composite Proficiency Level) at or above 5.0 on Tier B or C of ACCESS, 

● score a CPL between 4.3-4.9 with a Determination for ESOL Reclassification meeting 

held (a copy of the form goes in the student’s blue ESOL folder and permanent folder)  

● take Alternate ACCESS for ELs and meet the GaDOE ESOL program requirements for 

exit (see GaDOE ESOL/Title III guidance).  

 

Reclassification of English Learner  

 

The Reclassification of English Learner is used in certain instances to determine if a student is 

ready to exit from English to Speakers of Other Languages (ESOL) programs or if they still need 

language assistance. The Reclassification Committee determines if the student has the necessary 

language skills to function in the regular classroom at the appropriate ability level. All 



 

21 of 27 

Revised July 2019 

 

information must be entered on the English Learner Reclassification form and signed by all 

participants. 

 

Data for examination include:  

● Entry and current language proficiency scores  

● Review of Listening Skills in classroom 

● Review of Speaking Skill in classroom  

● Review of English Literacy level and Achievement test performance (local benchmark 

assessments, Georgia Milestone Assessments, ELP assessments/domains)  

● Review of Classroom performance, i.e. grades, participation, application (work-study 

habits, motivation), assignments  

● Types of instructional materials and strategies which are successful with the student  

 

The team members will determine if the student needs ESOL services considering:  

● if the low proficiency level is primarily the result of the student's lack of cognitive 

academic language proficiency (CALP) in English, 

● if the student requires accommodations in the regular classroom, 

● if the low-proficiency level primarily reflects the student's actual ability level and could 

best be addressed within the regular classroom or by another special program. 

● if the student will exit from ESL services or continue in ESL services.  

● if the student has sufficient language skills to participate in regular classroom instruction 

with no accommodations.  

● if the team does not recommend ESOL services, the student will be monitored for two 

years after exiting and coded EL-M for statewide assessments.  

 

 

Additional assessment is usually not required as part of the Eligibility Learner Reclassification 

Review, but may be recommended in the conference. Existing records and test results generally 

have enough information. These should be thoroughly reviewed. Reclassification Review Forms 

are placed in the blue ESOL folder with all other documentation.  

 

Guidance regarding student eligibility for a English Learner Reclassification Eligibility may be 

found in the ESOL/Title III Resource Guide. The meeting shall be attended by the student’s 

classroom teacher(s), the teacher providing language assistance services, and other relevant 

parties selected from the following: parent, principal or designee, counselor, school psychologist, 

or lead teacher. The meeting shall be conducted in accordance with the parameters outlined in 

the ESOL/Title III Resource Guide.  

 

● A EL Reclassification Review shall be called to determine the most appropriate instructional 

placement for a student in grades 1-12 who scores between 4.3-4.9 on the ACCESS for ELs 
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2.0.. 

 

 

Exiting Kindergarten Students  

 
▪ In order to exit language assistance services, a Kindergarten student must score an 

Composite Proficiency Level (CPL) of 5.0 or higher with no individual domain score less 

than 5.0 the listening, speaking and reading domains of the ACCESS test and no less than 

4.5 on the writing subtest. . Kindergarten students who have any individual domain 

scores less than 5.0 (writing 4.5) are NOT eligible to exit language assistance services.  

 

▪ GaDOE recommends a very conservative approach to the exit of Kindergarten students as 

no kindergarten student at this age or grade level can be deemed truly proficient in the 

domains of Reading or Writing. Experience has demonstrated that many students who 

were exited at this grade level struggle academically within one to three years following 
exit. 

Exiting Students with Disabilities who take Alternate Access for ELs 

 

The state has established that a student’s Individual Education Program (IEP) team may 

recommend exiting English learners with significant cognitive disabilities from EL status if 

they have been annually assessed on WIDA’s Alternate ACCESS for ELLs English 

Language Proficiency Assessment.  

 

In order to be considered for exit from ESOL services, students must take the Alternate 

ACCESS for ELLs and score an Overall CPL P2 (Emerging) for two consecutive years with 

IEP team recommendation OR any other Alternate ACCESS for ELLs Overall CPL for three 

consecutive years with IEP recommendation. 

 

The IEP team will serve as an English Learner (EL) Reclassification Team by completing the 

state provided EL Reclassification/IEP Team Rubric. If the team decides that the student is 

eligible to exit the ESOL program, the student will be monitored for school years using the 

state guidance for post-exit for students with significant cognitive disabilities.  

 

Parent Notification of Exit 

 

Parents must be notified of a child’s exit from the ESOL program. The ESOL Notification of 

Services No Longer Necessary form should be completed and sent to the parents of exited 

students. A copy of this form should also be placed in the student’s blue ESOL folder.  
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Waived Services Procedures 

From time to time, parents and their students decide to waive ESL services. When this happens, Laurens 

County schools follows the following protocol: 

1. ESL teacher will set up a meeting with parents, teachers, and school administration. 

2. At the meeting: 

a. The student’s academic progress will be discussed and data reviewed (ACCESS 

from previous year, school data)  

b. After reviewing data and academic progress, the parents may waive services.  

c. If the parents waive services, the team will decide if the student needs testing 

accommodations (EL/TPC) . 

3. After meeting: 

a. The ESL Teacher will monitor academic performance every 4 ½ weeks using the 

ESL monitored student form.  

b. The General Education teachers will notify the ESL teacher if the student has 

language difficulty. 

c. The parents can decide to rescind the waiver and have the student reenter service.  

4. Every year, a new waiver must be signed until English proficiency has been reached on 

the ACCESS assessment. 

 

Post-Exit Monitoring 

 

Each LEA shall monitor students that are considered English proficient for two years after exit 

from language assistance services. These students shall be considered EL Monitored. Coding 

guidance for Monitored ELs is located in the ESOL/Title III Resource Guide. The monitoring 

process shall consist of a documented review of report card grades, state assessment results, 

classroom performance and teacher observations for the purpose of ensuring the successful 

transition to the general classroom. Additional guidance can be found in the ESOL/Title III 

Resource Guide. 
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ESL Teacher  

 

● Exited ESL students become EL-M students and are monitored for two calendar years 

after exiting the ESL program.  

● The ESL teacher(s), counselors or other designees at their respective schools will monitor 

students and maintain their blue ESL folders.  

● Monitoring information will be collected and reviewed for two years after the student 

exits the ESL program through:  

o The monitoring report form which will be distributed to classroom teachers of 

monitored students quarterly to assess the following data: 

▪ Student’s grades  

▪ Standardized test scores 

▪ Teachers’ reports on completion of class work and homework 

▪ Modifications of assignments 

▪ Special Services or interventions 

● If monitoring shows that the student is falling behind in classroom work and/or English 

language skills, the student will be referred to Pyramids of Intervention. 

● If the student does not qualify for ESL or it is determined the problems are not due to 

limited English proficiency, alternative placements will be considered, along with a 

possible referral for a psychological evaluation to determine if the student has any special 

needs.  

 

Regular Education Teacher 

 

It is important for the regular education teacher to recognize that exited ELs will need ongoing 

support as they continue to work toward grade-level academic language performance. These 

students will be classified as EL-M students for two years. They will still need help in making 

connections between new information and their background knowledge. They may also need to 

be guided in organizing information and in assessing their own learning. 

● Teachers may need to make adaptations to content material and present it to all ELs in a less 

demanding language format. It is also important for a teacher to note the progression of an 

exited student's academic skills in order to increase the complexity with which information is 

provided as the student becomes more cognitively proficient.  

● Teachers should also provide students with more opportunities to demonstrate what they 

know by using various assessments. 

● The goal of most second language students is to function as proficient learners in the 

classrooms. EL-M students take responsibility for their learning at their individual language-

proficiency level. If they are given tasks that they cannot complete successfully because these 
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tasks are beyond the student's current level of language functioning, then they may lose their 

motivation to succeed and/or regress into their first language. 

ESOL Student Records 

 

● All ESOL records will be kept in the student’s blue ESL folder maintained by the ESL 

teacher.  

● The Permanent records file will contain a separate ESL file updated each year to contain: 

- Initial KW-APT or WIDA Screener form 

- Current ESL Eligibility (or Continuing Eligibility)  

- Current ACCESS Scores 

- Updated Cumulative Profile Sheet 

- EL Reclassification Form (as appropriate)   

- Exit letter (as appropriate)  

 

Program Evaluation and Monitoring  
 

ESSA law requires that all LEAs receiving Title III funds be monitored for compliance with 

Title III regulations. LEAs are required to annually complete the Title III Self Assessment 

Report and to report their status in regard to each of five elements. The elements are:  

 

1. Instructional Programs  

2. Professional Development  

3. Parental Notification and Outreach  

4. Fiduciary Responsibility  

5. Records and Maintenance  
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Laurens County Schools ESL Retention Guide 

From the ESL Handbook FY 20 

 

****A student should never be penalized because of limited English proficiency.  A substantial 

body of federal law has emerged which establishes the rights of language minority students.   

Promotion decisions should be heavily based on potential at the next higher grade rather than just 

past performance. Before retention decisions are made, considerations of language growth 

through ACCESS testing as well as other academic growth measures should be considered. The 

ESL teacher should be consulted in all retention/placement cases. **** 

 

RETENTION:  Much thought should be given before retaining an EL student because of lack of 

language acquisition. If the teacher suspects the child has true learning problems not related to a 

lack of language, the child could be retained; in that case, she/he should have already been 

referred to SST.  Again; potential at the next higher grade should be heavily considered when 

making retention decisions. Any student who is being considered for retention, should have 

language acquisition progress considered as well as academic progress.  

 

Questions to Consider by the EL Committee (to be comprised of the ESL Teacher, General 

Education teachers, an Administrator or Counselor, and parent): 

 

Has the student been enrolled in the school district for more than one full academic year? 

 

Did the student make gains in language acquisition skills via ACCESS testing? 

 

Is the student receiving RTI services in addition to ESL services? If so, are academic gains being 

made? (provide evidence) 

 

Is there documented proof that classroom accommodations (general education classroom), have 

been carried out throughout the school year (via student work samples, lesson plans, informed 

consent sign-off sheet)? 

 

Is the student currently in the SST process? 

 

Is the student struggling in mathematics? If so what is the level of language required in 

mathematics at the student’s grade level? 
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Have the WIDA Can do Descriptors and Proficiency level tasks been carried out in the ESL 

classroom and the general education classroom?  

 

Parent Involvement – How often have parents been consulted regarding their child’s progress or 

lack of progress?  Are they aware of their legal rights?  Do they understand how our educational 

system works?  What suggestions and support have been given to parents on how to help their 

child at home? 

 


